Welcome to-St Chadls

Q\ Let all that you
do be done in love.

1 Corinthians 16:14 j
|

Ay owr visiow statement above suggests, St Chad’'s ave fully committed to-
encouwraging o love of leawrning and of the world around us, driver by
owr desive to-provide the very best for every child. Owr vision underping
all that we do-at St Chad's; we want every child to-feel pout of this and
be v pauwt of making this happerv irv school and invtheir davy -to-day lives:
We place av big emphasis o valuing achievement and providing arv
inclusive cuwricumy, where every child cawv succeed..

At St Chad’s;, we believe inv providing childven withv av diverse,
meaningful and engaging cuwricuduwm that allows creative
opportunities to-prepare for lifelong leawrning and futwre success. As av
school, we want childven to-be curious and resilient leawrners who-
continually develop their understanding of the increasingly complex
and rapidly changing world arouwnd them. Owr cuwricuwm encourages
childrew to- aspire to-the highest standards, whilst ensuring a wide
range of enwiching experiences; all of which awve underpinned by ouwr
viston and values.




Quy Conwnected Curricvuwmy

“Encourage one another and build each other up...always strive to-do-
what iy good for each other and for everyone else.”

Thessalonions 5:11-15

Owr conmected curriclwm iy one which provides children at St Chad’s
Patchway Coft Primowy School withy av curviculuwmn that fosters
engagement, intrigue and growti. We continue to- aspire to-deliver av
curricuuwm that enables children to- question the world that they live inv
Owr schools Chwistiom Values and Beliefs underpin everything we do- as
a school and we strive to-understand and explore how these are
demonstrated in the outside world. Alongside our Values and Beliefs;
owr schools 5C’s of leawrning (Comumunity, Communication, Creativity,
Cwriosity and Collaboration) act as drivers to-lead the creatiovw of the
cuwrricuduwm.
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A carefully sequenced progressiow of knowledge which captures
childrenws curiosity ond creativity within o awray of colaborative
learning opportunities, which builds and promotes a development of
children’ s commumnication skills with the local comumunity at the heaut.




The Importance of Knowledge

The cwrricuuwm has beenw cawrefully designed using av cross-cuwricudow
thematic approach. Thig approach enables children to- make
connections between subjects and build upow previowsly leawrnt
knowledge. By using this approach; it allows childven to-develop links
between previously taught schemas. Linking concepty is vital for
childvew's development of schemas so-that knowledge is retained,
understood and transferved into-their long term memory. By ensuring
that knowledge is transferred into-the long term memory, this allows
children to-focus on being creative, thinking analytically and working
together in teams to- mould o positive learning experience.
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Toensure that knowledge is developed into-the long-term memory ands
childven know more and remember move, it is vitald for thew to-
constantly re-visit previously leawrnt knowledge to-further develop their
schemas. Ay knowledgeable leawrners find learning easier, the
curricuwm has beenw created to-ensure that vertical and hovigontal
links canv be made across unity so-that knowledge canv be sequenced
accordingly across yeowr groups and phases. As av school, we have
identified the key knowledge progressiov for each subject across yeor
groups and ensured that it iy repeatedly taught to-enable the
knowledge to-be processed within av childr's long term memory.




The Rolling Progromuwne

Subject specific knowledge is taught throughout the school within
cavefully sequenced unity to-develop childrenws understanding invav deep
and meaningful manner. Unity are taught across a two-yeaw rolling

prograwmme cawefully evsuring that knowledge is tauught, deepened ands
re-visited across topics and phases.
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Link to work on Link fo LKs2 Egypt
Link to industrial Link to UKS2 work on Brunel unit.62
revolution in UKS2 Avon Gorge.
Unk o slave frade work

In UKS2

Links have been developed
acrosy curricudum unity to-
ensure knowledge iy

Example of o cuwrriculumw map
fromYear 1 and Year 2’y

rolling programwume:




Owr Curriculvwn Implementation

Toensure that Curricudum unity arve implemented successfully, and that
there (s v progression of knowledge, teachers work closely together in
phases to-review the previous unit and to- discuss the leawning outcomes
for the next unit. Even though school phases use the same cuwricmmn
focus; it i vital that the yeawr groupy cuwriculuwmn objectives ave used to-
ensure that cleaw differentiation and progression of knowledge ands

skilly between classes, and yeow groups; is developed.

Aw overawrching questionw is included for every unit. This question
provides divection for the children and i the focus when childiren
produce a final piece of leawrning as pawt of the producing phase.

Onit 2 — ¥y Family

Year 1— (zeography QObjectives

Year 2 — (zeography Objectives

Jden+ify [London as where the
Queen [ives.

TRevisit what the other Countries in
the (JK are called.

London, Cardiff, Edinburgh and
Belfast are the capital Cities in the
UK.

{Jse photos to recognise l[andmarks
of [ondon, speCial foCus on the
Queen.

Identify that the Queen [ives in
Leondon. Che is also the Queen of a
number of other countries as well.
Locate the Countries on 3 world
map.

ldentify the different continents
that these Countries are in

Queen was at Treetops when
(zeorge  died

(zeographicCal differencCes in the

physical geography of PatChway and
an area of Kenvya.




How are unity taumght and planned ?
Unity are taught, and planned,; invthree phases:

1) AnExploring phase
2) A Deepening phase
3) A Producing phase
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Following ow from the schools visiow of ‘Leawrning to- Love, Loving to-
Learny’ to-engage; excite and enthuse children they have to-be fully
phase plavys o vital role inv immersing childrew invknowledge:. By
providing children witivopportunities to-be active learners and lead
their ownw leawrning thwough o range of different methods, such as
reseawch; drvamay, visity and trips; this supporty our childrew raising
move in-deptivquestions and making more meaningful connections
between the knowledge. Within the deepening phase; children are able
to-explove; deepen;, and make links between concepts, and knowledge;
previously taught. Using their inquisitive nature; childrer develop
move detailed responses to-the questions formulated through the
exploring phase. Taking into-account the schools Leawrning Cogs; the




producing phase is a vital component to-the children's ability to-piece
together the knowledge that they have gained throughout the unit.
Within this section, children work individually, ov inv groups; to-
complete project based work that demovustrates their understanding of
the learning that has taken place whenw answering the over-owrching
unit question. The types of activities childven complete include:

e Powerpoint presentations

o Plays to-an audience

» Postery

o Debates

o Speeches

o Creating leafletsy

o Campaigw to-bring about change

o Creating Class Musewms for pavents [ carers to-enjoy

Cuwrricwmy Mindmapy

Cwrricuwm mindmapy are used at the beginning of every unit to-
identify what knowledge childvev currently know. This car support
teachers understand what knowledge and misconceptions the childresn
currently hawe. Therefore, the leawning sequence can be tailorved to-the
needs of the children. The curriculwm mindmap is thew revisited at the
end of the unit to- demonstrate how the children hawe built upow their
existing knowledge and further strengthened links and schemas withivv
their memory.




School Visity and Trips

To- inspire engagement and av love of leawrning about av curricuduwm unit,
school tripy and vigitors play an important role. To-develop an

under standing about the world we live iny it iy important for children
to- study and work within the local community awround thew and
explore their leawrning invov different context. Tripy and visitors are
carefully planwned into-childrew's studies to-help consolidate and
deeperv learnt knowledge and thervefore to-progress their
understanding.

Knowledge Orgonisers

Knowledge organisers play o vital role inv supporting children within
the classroom across two- specific aveas. Firstly, following the
language/oracy learning cog; specific subject-related vocabulory is
cleawly defined and this iy progressed across the school. Secondly, by
wsing knowledge organisers children are continually able to- make
links between the knowledge leawnt across different unity. As well as
supporting children withiv school; they caw provide parenty withv v cleawr
understanding of what knowledge their child is leawrning withiv school
and the vocabulary choices that awe being used within lessons:

Uit 7itlee Unit 1 Xey Knandadge ey

[
e rphelefien Ao aamheintin iy 4 cavarirg Dot sl e send Jeafied)
B T e e

__Whalabould. 2 beawe by Gy rd of the und?
[ ol (0 S )ow PN




Claussroom Leawrning Wally

The classroom leawrning walls focus on ensuring childrenw howe o cleowr
curricwmn unity. Thervefore, knowledge that is displayed is based upow
the current lesson and learning sequence that childven are actively
pawticipating in. By reducing the aunount ovw classrooms walls to- focus
onwthe key knowledge children need to-achieve and progress within
lessons; this helps to- reduce the extraneous load for childrenw and
therefore helps to-lower the cognitive overload.

Celebratiow of childvew's work:

Following the schools vision of ‘Leawrning to-Love; loving to-leawrw, it is
essentiod to- continwally celebrate the work and achievements of owr
children. The celebratiow of children's work takes place throughout the
school corridorsy and especially within the school hall.




OQur Curriculwwnw Delivery

At St Chad’'s Patchway Coft Primawy School, different teaching styles ave
used withiv lessons to- ensure maxinmuun impact of leawrning and
retentiow of knowledge:.

Great teaching at St Chad’'s Patchway

Rosenshine’s Principles of Instruction acty as o backbone throughout the
teaching sequence here at St Chad’'s Patchway Primawy School. Ay seenv
from the image below, great teaching withiw lessons is made up of four
key aweas:

e Daily, Weekly and Monthly Review

o Introduce New Knowledge in Small Steps
o Check for Understanding

o Guided and Independent Practice

Daily, Weekly and Monthly Review

. Use of daily retrieval practice — make sure fo
go through the answers with the class.

. Use different activifies {5-8 minutesin length) —
Keep the activities simple. Guided Practice
. Try to retriceve knowledge in some part that will
. : N Scaffold through worked examples, models, peer support efc.
fink into what you are feaching in that lesson.
. Children seif-assess ther own retention Use activities that will require children to:
. Understanding of definitions and quick recall Revisit, recall and rephrase
of facts. Summarise

Elaborate

Check for Understanding

Ask a varety of open and closed qUj

Engage previous knowledge

Revisit previous knowledge.

Challenge children with their thinki

|dentify links between units and
concepts.

Continuously revisii learing objectives [ key

/ previously taught knowledge / definitions &

Use re coll activities where appropriaig

Independent Practice

Children demonstrate what they have leamt from
this lesson and previous lessons.

Infroduce new knowledge in small steps

Introduce learning objective and key question for the unit.
|dentify where this lesson features towards the end product.
Children know why they are learning this sticky knowledge.
Which new vocabulary will be infroduced

Make links to previous learning

Make sure that there is a high successrate forthe
children.

Make the leaming opportunities memorable but
consider if there are any bamiers to leaming.




Roservshine s Principles of Instruction inActiow

Principle of Developed within the Curriculuiwmw
Instruction
AW lessony stouwt withv retirieval of previously taught knowledge.
?WWW English, Maths and Curricuduwm leawrning walls provide anv overview of
witlv v short review learning from previous lessons; which cowv be used to- support current
of previous learning.
learning
Frequent knowledge review sessions provide opportunities for childres to-
retrieve knowledge acrosy o vawiety of curriculumn subjects.
Knowledge is taunght inv small steps to- support retention and for childrem
to- make links with previously tought knowledge and across subjects.
Present new When new vocabulary is introduced, it is explained at the beginning of
materiod inv smalls | the lesson and practised thwroughout the lesson. It is available on
stepy with student knowledge organisers for children to-use and understomnd.
practice after each | o o vocoming independent loarners; children develop their
step. understanding of the taught knowledge through o gradual and guided
approach.
Success criterios used to-follow avprocess to-be successful.
Teachers use av range of different questioning techniques to- identify
misconceptions and to-further challenge children's understanding.
‘No-Hands Up’ policy used across the school, alongside lollypop sticks, as av
Ask questionsy and | questioning strategy.
check answery
Targeted questioning, and the wse of differentiated questions, used as o
formv of assessment
Peer and self-assessment to- support childven inv checking their
understanding.
Worked exaumples on the working walls.
Using av C.P.A approach towoawrds leawning. Therefore, concrete examples
used to- support childvews understanding,; especially whew introducing o
Provide Models new concept.

When modelling; teachers talk thwough their thought process to- support
childrenw withy their understanding and as o metacognitive approach.

Through wsing av range of higher ovder questioning techniques.




Steps to- successy and success criteriay used to- support childven through the

learning process and act as o guide; alongside wovked examples onthe
working walls.

Guide Student
Practice

Guided practice opportunities acrosy all subjects to-develop and support
childrew s understanding.

Through guided practice and questioning, childrev are progressed onto-
further activities, when appropriate. Further guidance and support is
provided for those childven who-require it.

Through av nuditi-sensory, and verbal ‘I do; we do; yow do’ approach,
teachers check for understanding and correct any misconceptions.

Check Student
Understonding

Use of retrieval activities thwroughout lessons checks for knowledge
retentiov.

Specific teaching of key subject-specific vocabulary at the beginning of
lessons and checking for understanding of the terminology thwoughout
the lessow.

Use of hinge questions supporty identifying any childrenw who-need specific

knowledge re-taught to-them before progressing onto-independent
practice.

Use of peer and self-assessment against success criterio

Use of av range of questioning strategies to- identify pupil's understanding
and any misconceptions that might be present.

Use of frequent knowledge review sessions which supports teachers inv
identifying the knowledge retention acrossy a vawiely of academic subjects.

Obtain high success
roate

Through questioning, uwse of hinge questions, guided practice and small
retrieval quigsges; teachers ensure a high success rate of knowledge
retention before progressing childrern onto-the next small step inv
learning.

Use scaffolds for
difficult tasks

Manipulatives used to- support childvew in developing their
understanding.

Resources and apparatus used acrossy a range of subjecty to- support
childrven inv developing their understanding of the key subject-specific
knowledge that is being tauught.

Provide
opportunities for
independent
practice

Working walls, success criterias and knowledge organisers provide suppovt
to-allow children to-work independently.

Questioning from teachers helps to-develop childrew's understanding and
supporty misconceptions.




leawrnt.

Multi-sensory approaches used across the school to-enable all children
obportunities to-portray the subject-specific knowledge that they hove

Children pawticipate i retrieval practice activities at the stowt of every

Conduct weekly
ond monthly Short knowledge review sessionsy allow for retrieval opportunities to-
reviewy tdentify the knowledge retention acrosy o vawiety of academic subjects.
Spaced Retrieval

This i v learning techwnique inv which childven review knowledge over o
period of time. This allows learners to-deepern connections so-knowledge
canv be buidt upon and easily recalled.

It i very difficult for children to- retain new knowledge if it is leawrnt just
once. Children need to-revisit knowledge frequently for it to-become
embedded within the long term memory because otherwise it will be
forgotten. This con be demonstrated through the forgetting curve:.

Memorization

First Second
reminder reminder

Third Forth

reminder reminder

Chance of remembering

. Projected forgetting curves
-

Days 10




As demonstrated by the graph above; by providing children withi
obportunities to-complete spaced retrieval, they will almost forget
knowledge before being provided withv opportunities to- revisit and
retrieve. Whew owr braing hawve almost forgottes something, they work
hawvder to-recall the knowledge. By providing childven with these
opportunities to-frequently revisit previously learn knowledge; it will
enable information to- become more deeply embedded within the child’s
long-term memory and more powerful connections being made betweerv
schemas.

Multi-Sensory Teaching Approaches

Ay v school, we understond that all childrew leaww inv different wavys.
Therefore, it is vitally important that we use different teaching
approaches acrossy Curviculuwmw lessons. By providing opportunities for
childrew to-develop, and strengthen, their understanding of the
knowledge being taught, information is presented to-childven using
different sensory approaches. By childvew participating in muldti-
sevsory activities, this will further encouwrage an understonding of the
knowledge being toumght for all leawrners across the school.




OQur Curriculuwmn Impact

It iy vitad to- evsure that learning has taker place and knowledge is
being embedded within o child’s long term memory as they progress
thwough their time at St Chadr's Patchway Coft Primowy School. Across
the school, curriculum leawrning iy assessed, inv ov nuumber of different
ways, as detailed below.

Cwrricwwm Mindmaps

As previously suggested; cuwriculwm mindmapy enalble teachers to-
identify what knowledge childrew at the beginning of o unit. However,
childrew retwrn to-their curricuuwm mindmapy at the end of the unit to-
demovstrate the knowledge that they hawve found out. This acty as a
formv of assessment for the teacher but also-as o celebvation and
progressiow of leawrning that children hawe formed throughout the unit.

Use of Retrieval Practice

Teachers regudawly plawn to- complete retrieval practice opportunities for
the first 5-8 minutes of every Curriculuwm lesson. The use of plickers,
quigges and retrieval exercises helps children to-develop their meto-
cognition and enables teachers to- identify any misconceptions and to-
identify whether knowledge that has previously been taught has beevw
retoined.
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Floor Booky

Each class uses o floor book to-evidence the leawrning journey that has
taken place thwroughout eachy unit of work. The books awe fillled withy
snapshoty of evidence from o range of different sources, such as from
high-quality project work to- school trips and visits.

Use of Tapestry

Tapestry is used as ownv evidencing tool across EYFS up to-Year 6. By using
Tapestry, it allowy teachers to- demovnustrate evidence of childrenws
knowledge and understanding, when teaching thwough nulditi-sensory
approaches:




